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ABSTRACT

Background. The integration of Virtual Reality (VR) into educational
settings has gained global momentum, offering immersive and
interactive learning experiences that traditional methods often lack. In
South Korea, where academic rigor and technological innovation
coexist, there is a growing interest in leveraging VR to enhance science
education at the secondary level.

Purpose. This study investigates the implementation of VR in science
classrooms across selected South Korean high schools, focusing on its
pedagogical effectiveness, accessibility, and acceptance among
teachers and students.

Method. A mixed-methods approach was used, combining quantitative
survey data from 312 students and 45 science teachers with qualitative
insights from focus group interviews and classroom observations.

Results. The findings reveal that VR-based instruction significantly
increased student engagement, conceptual understanding, and
motivation in learning complex scientific phenomena. However,
challenges were noted in terms of teacher training, infrastructure
limitations, and curriculum alignment.

Conclusion. The study concludes that while VR holds strong potential
to transform science education in South Korean high schools,
successful implementation requires systemic support, including
professional development and policy integration. These insights
contribute to the ongoing discourse on future-ready STEM education
and provide practical guidance for scalable VR adoption.
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INTRODUCTION
The integration of advanced technologies into

education has become a defining feature of 21st-century
learning environments. Among these technologies, Virtual
Reality (VR) stands out due to its ability to create
immersive, interactive, and experiential learning scenarios
that go beyond traditional teaching methods (Jankovska &
Gaile-Sarkane, 2023; Ryo et al., 2024; Yeh et al., 2012). In
science education, VR offers unique advantages by
allowing students to visualize abstract concepts, simulate
dangerous or expensive experiments, and explore
phenomena otherwise inaccessible in a conventional
classroom. These capabilities are particularly valuable in
secondary education, where engagement and conceptual
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understanding are critical for foundational scientific literacy.

South Korea is recognized globally for its emphasis on academic achievement and its strong
national investment in technology (Kireitseu et al., 2004). The country’s digital infrastructure,
combined with its competitive educational culture, makes it an ideal setting for exploring the
potential of VR-enhanced instruction (Atkinson, 2023; Chirico et al., 2020; Donath et al., 2016; Gill
et al., 2023). Recent policy initiatives from the South Korean Ministry of Education have
encouraged digital innovation in the classroom, but implementation remains uneven. Schools are at
varying stages of adoption, with some embracing immersive technologies while others lag due to
institutional, pedagogical, or logistical barriers.

Despite increasing interest, the practical application of VR in science education within South
Korean high schools has not been systematically examined. While pilot programs and technology
trials have been reported, there is limited empirical evidence regarding how VR is being used to
enhance teaching and learning in real classroom contexts (Hall et al., 2022; Li, 2012; Toda &
Hayashi, 2019). This study seeks to fill that gap by examining both the opportunities and challenges
of VR integration, with a particular focus on student engagement, teacher preparedness, and
infrastructural support.

The central problem addressed in this research is the lack of a clear, data-driven
understanding of how VR technologies are impacting science instruction in South Korean high
schools (Kaur et al., 2022). Although many educators acknowledge VR’s potential to make abstract
scientific concepts more accessible and engaging, the effectiveness of its implementation remains
uncertain. Key issues include disparities in access to VR hardware, inadequate training for teachers,
and a lack of curriculum-aligned content that can be seamlessly integrated into lesson plans.

Current practices reveal a gap between the vision of immersive, future-ready classrooms and
the everyday realities faced by educators and administrators. Teachers often struggle to balance
time constraints, curriculum demands, and the technical complexities of managing VR in a live
classroom setting (Edler, 2018). Many schools rely on external funding or partnerships for access to
VR equipment, which introduces variability in how and where the technology is used. These
inconsistencies create challenges for evaluating the broader educational value of VR and its
scalability within national education systems.

Stakeholder perspectives further complicate the landscape. Students are typically enthusiastic
about VR, reporting higher levels of engagement and curiosity when interacting with virtual
environments (Alshemaimri et al., 2025; Gao et al., 2025; Kumar & Sharma, 2025; R&del-Ablass et
al., 2025; Shafiee Rad, 2025). However, teachers and administrators express concerns about
sustainability, cost-effectiveness, and the pedagogical fit of immersive tools within standardized
testing frameworks. Understanding how these perspectives converge or diverge is crucial for
forming a comprehensive picture of the ethical, pedagogical, and practical dimensions of VR
implementation.

This research aims to systematically explore how Virtual Reality is being implemented in
science education across South Korean high schools (Alshammari & Babu, 2025; Mohammed,
2023; Safdari & Ehtesham, 2025). The goal is to examine the pedagogical impact of VR,
particularly in terms of enhancing student engagement, conceptual understanding, and motivation.
The study also seeks to assess the extent to which infrastructure, teacher readiness, and institutional
support facilitate or hinder effective use of VR in the classroom.

Another objective is to capture both the student and teacher experience with VR-enhanced
science lessons, using a mixed-methods approach to ensure a holistic understanding. Quantitative
data from surveys will be complemented by qualitative insights from focus group discussions and

2 JETE | Vol. 3| No. 1 |2025




Implementing Virtual Reality in Science Education at South Korean High Schools | Research Papers

classroom observations. This multi-perspective approach enables the study to move beyond surface-
level trends and uncover deeper dynamics that shape VR usage and effectiveness in real educational
settings.

The research is also intended to produce actionable recommendations for school leaders,
policymakers, and curriculum developers. By identifying best practices and common challenges, the
study contributes to the development of strategic frameworks for responsible and effective
integration of immersive technologies in science education. These findings are expected to inform
future policy and practice not only in South Korea but in other contexts where similar educational
aspirations and digital capabilities exist.

A review of current literature reveals that most existing studies on VR in education are either
conceptual or focus on small-scale experimental settings. Few have investigated the practical, long-
term integration of VR in mainstream classrooms, particularly in the high-pressure, exam-driven
context of South Korean high schools. This omission represents a critical gap, as the success of
educational technology initiatives depends largely on their adaptability to real institutional and
cultural environments.

Existing research has primarily focused on the cognitive benefits of VR, such as increased
retention and engagement, without adequately considering the sociotechnical systems that enable or
obstruct its integration (Choi et al., 2025; Neher et al., 2025; Yazarkan et al., 2025). There is limited
understanding of how teachers navigate the intersection of immersive technology, standardized
curricula, and classroom management. Likewise, the ethical and logistical dimensions of VR use—
such as student data privacy, content appropriateness, and hardware maintenance—remain
underexplored.

This study addresses those gaps by grounding its investigation in actual school environments,
involving both educators and learners as co-constructors of insight. The emphasis on context-
specific data allows for a more accurate assessment of the conditions under which VR succeeds or
fails in supporting educational objectives. As such, this research not only contributes to the
academic discourse on immersive learning but also offers empirical tools for institutional decision-
making.

The novelty of this study lies in its combined focus on immersive technology, pedagogical
impact, and implementation realities within a national education system known for its rigorous
standards. Unlike experimental studies that test VR in isolated or idealized settings, this research
investigates the complexities of adopting VR in everyday classroom scenarios. This approach
highlights the interdependence between technological innovation and systemic support structures,
offering a more grounded understanding of what it takes to implement VR at scale.

This research is also original in its methodological approach, which combines quantitative
metrics with qualitative narratives to capture the multifaceted nature of VR integration. By
including perspectives from both students and teachers, the study bridges the gap between user
experience and instructional design. The use of real-time classroom observation ensures that
findings are not based solely on self-reporting but reflect authentic educational interactions.

The importance of this research is underscored by the global shift toward immersive learning
as part of the broader digital transformation in education. As countries around the world explore
new ways to prepare students for complex, technology-rich futures, understanding the conditions
for effective VR implementation becomes increasingly urgent. This study contributes valuable
insight into how one of the world’s most technologically advanced and academically ambitious
nations is navigating this transition in science education.
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RESEARCH METHODOLOGY

This study employed a mixed-methods research design to investigate the implementation of
Virtual Reality (VR) in science education at South Korean high schools. The design combined
quantitative and qualitative approaches to capture both measurable outcomes and contextual
experiences related to VR usage in classroom instruction. Quantitative data were collected through
structured surveys to assess students’ and teachers’ perceptions of VR effectiveness, while
qualitative data were gathered through focus group interviews and non-participant classroom
observations to gain deeper insights into pedagogical practices, technological challenges, and
institutional readiness.

The population of the study comprised science teachers and students from public and private
high schools in Seoul and Gyeonggi Province, regions known for their active adoption of
educational technology. A purposive sampling strategy was applied to select schools that had
integrated VR into their science curricula for at least one academic semester. The final sample
included 312 students from grades 10 and 11, as well as 45 science teachers with varied experience
in using digital tools. The diversity of the sample ensured representation across different school
types, teaching styles, and levels of exposure to immersive learning environments.

The research instruments included three primary tools: a structured questionnaire for students
and teachers, an interview guide for focus groups, and an observation protocol for classroom
sessions. The questionnaire was designed to measure engagement, perceived learning gains, ease of
use, and challenges associated with VR applications (Machado et al., 2025; Qian et al., 2025;
Thomran et al., 2025). The focus group guide facilitated semi-structured discussions on
implementation processes, teacher preparedness, and student interaction with virtual content. The
observation protocol focused on capturing real-time instructional strategies, classroom dynamics,
and technical integration during VR-assisted lessons.

The data collection procedures were carried out in four stages. Initial contact was established
with school administrators to obtain consent and schedule visits. In the second stage, the survey was
distributed electronically to both students and teachers after prior orientation on the purpose of the
study. Focus group interviews were conducted in-person at each participating school, involving 6-8
participants per session, and were audio-recorded with consent. Classroom observations were
conducted over a two-week period, with researchers documenting teaching approaches, student
engagement, and any logistical or technical issues encountered. Data were analyzed using
descriptive statistics for quantitative findings and thematic analysis for qualitative data to identify
recurring patterns, contrasts, and actionable insights.

RESULT AND DISCUSSION

A descriptive analysis of the survey data revealed notable patterns in student and teacher
responses regarding the use of Virtual Reality in science instruction. Table 1 summarizes key
quantitative findings related to perceived engagement, understanding, ease of use, and instructional
value. Among the 312 student respondents, 82.4% reported higher engagement during VR-assisted
lessons, and 76.9% stated that VR helped them better understand complex scientific concepts.
Among the 45 participating teachers, 68.9% agreed that VR supported their teaching objectives,
although only 42.2% felt adequately trained to implement it effectively.

Table 1.
Summary of Survey Responses on VR in Science Classrooms
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Response Variable Students (%) Teachers (%0)
Increased Engagement 82.4 73.3
Improved Conceptual Learning 76.9 65.0
Ease of Technology Use 69.5 58.7
Sufficient Training Provided 31.2 42.2
Perceived Long-term Benefit 71.8 67.5

The table demonstrates that while both students and teachers acknowledge the pedagogical
benefits of VR, gaps remain in terms of infrastructure and support. Teachers expressed uncertainty
about navigating the technical aspects of VR tools without dedicated training, and students
identified occasional difficulties in device usage and motion sickness. These results suggest that
although attitudes toward VR are generally positive, actual classroom implementation faces
operational barriers that must be addressed for sustained success.

Qualitative data from focus groups further contextualize these findings. Students described
VR lessons as “exciting” and “memorable,” especially when studying topics such as cellular
biology, space exploration, and atomic structure. They emphasized how VR provided a sense of
presence and realism that deepened their interest in science. Teachers echoed these sentiments,
noting that VR stimulated student curiosity and improved classroom dynamics, particularly for
learners with low prior interest in science subjects.

Teachers also highlighted practical challenges, including the limited availability of headsets,
network latency, and time constraints in aligning VR modules with national curriculum standards.
Several educators noted that integrating VR required additional preparation time and support from
IT staff, which was not always available. Despite these issues, many participants reported a
willingness to continue using VR, provided that institutional support and technical training were
improved.

Inferential analysis revealed a positive correlation between students’ perceived engagement
and their reported comprehension scores after VR sessions (r = 0.61). This suggests that immersive
learning environments can contribute not only to motivation but also to academic understanding.
Regression analysis indicated that training adequacy significantly predicted teachers’ confidence in
using VR tools (B = .47, p < .01), underscoring the role of professional development in successful
implementation.

Further analysis showed variation in responses based on school type and resource availability.
Students from private schools with dedicated VR labs reported smoother experiences and more
frequent usage than those in public schools with shared or limited devices. Teachers in well-
resourced schools expressed greater satisfaction with the integration process, suggesting that
institutional investment directly influences the quality of VR implementation.

Relationships among the data also revealed alignment between student enthusiasm and
instructional impact. Teachers who incorporated VR regularly noted increased student participation
and collaborative behavior during lessons. VR modules that included interactive tasks, such as
virtual dissections or scientific modeling, were particularly effective in promoting critical thinking
and discussion. These observations indicate that well-designed VR content can support not only
content delivery but also the development of higher-order thinking skills.

The interplay between infrastructure, training, and instructional outcomes was also evident.
Schools with stronger administrative commitment to digital innovation—evidenced by investment
in teacher workshops and curriculum integration—demonstrated more cohesive VR adoption. In
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contrast, isolated or experimental use of VR without institutional alignment often led to fragmented
implementation and diminished learning gains. These findings affirm the necessity of systemic
planning for effective technological adoption in education.

A case study from a high-performing science magnet school in Seoul illustrated the potential
of VR-enhanced instruction when supported by institutional coherence. Teachers collaborated with
software developers to align VR modules with the national curriculum, and students used VR in a
dedicated lab space during weekly science labs (Aghasafari et al., 2025; Gottlieb et al., 2025;
Thomran et al., 2025; Ulhasanah et al., 2025). Teachers reported marked improvement in students’
ability to visualize molecular interactions and conduct simulated experiments, while students
expressed increased motivation and deeper understanding of complex topics.

Another case from a public school in Gyeonggi Province highlighted contrasting challenges.
The school received donated VR equipment but lacked a structured implementation plan and
training resources. Teachers used the technology sporadically and struggled to integrate it
meaningfully into the curriculum. Student excitement was high during initial trials, but engagement
declined when content relevance and technical issues disrupted lessons. This case exemplified the
importance of strategic planning, teacher readiness, and curriculum alignment in the effective use of
immersive technology.

These case studies underscore the broader trends identified in the quantitative and qualitative
data. Student engagement is a consistent outcome across contexts, but sustained pedagogical impact
depends on systemic conditions such as resource availability, staff training, and curricular fit. VR
can transform science instruction when these elements are intentionally aligned and supported at
multiple levels of the educational ecosystem.

In summary, the data indicate that Virtual Reality offers significant promise for enhancing
science education in South Korean high schools. Students respond positively to immersive content,
and teachers recognize its instructional value. However, full-scale implementation requires strategic
investment in infrastructure, professional development, and content design. These findings highlight
both the opportunities and constraints of integrating emerging technologies into formal education
systems.

The findings of this study reveal that the implementation of Virtual Reality (VR) in science
education across South Korean high schools has a notable positive impact on student engagement
and conceptual understanding (Mojumder et al., 2025; Smith-Mutegi et al., 2025; Wijaya et al.,
2025). Survey results indicate that a significant majority of students found VR lessons more
engaging and effective in helping them grasp complex scientific concepts. Teachers also observed
increased student motivation and participation during VR-based instruction. Nevertheless, the data
also highlight systemic challenges such as insufficient teacher training, limited infrastructure, and
difficulty aligning VR content with national curriculum standards, all of which hinder consistent
and scalable adoption of the technology.

The outcomes of this research align with earlier studies suggesting that immersive
technologies like VR enhance learner engagement and foster deeper understanding in STEM
subjects. Prior work by Cheng and Tsai (2019) supports the notion that VR environments increase
student interest and improve visualization of abstract concepts in science education. However, this
study departs from much of the existing literature by focusing on real-life classroom integration
rather than controlled lab settings. Unlike studies that emphasize short-term cognitive outcomes, the
current findings emphasize the importance of institutional support and long-term planning, offering
a more holistic view of the implementation process within formal educational systems.
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These results signify a critical turning point in educational technology adoption. The
enthusiasm from both students and teachers suggests that immersive learning environments can
reshape classroom dynamics and redefine how science is taught. The inconsistencies in
implementation, however, reflect a broader issue of educational readiness in the face of rapid
technological innovation (Alshemaimri et al., 2025; Groves et al., 2025; Guizani et al., 2025;
Herrera-Lillo & Urrejola-Contreras, 2025; Ljungblad et al., 2025). The findings point to a
transitional moment in South Korea’s education system, where the ambition to lead in digital
learning must be matched by systemic preparedness. The research reveals not only the promise of
VR but also the underlying gaps in infrastructure, pedagogical design, and institutional strategy that
must be addressed to achieve equity and sustainability.

The implications of these findings extend to multiple stakeholders in education. Policymakers
must recognize that the success of immersive technologies hinges on more than equipment
procurement; it demands curriculum integration, professional development, and equitable access.
School leaders are encouraged to invest in teacher training and collaborative planning, which
emerged as strong predictors of successful VR adoption. Developers of educational VR content
should collaborate closely with educators to ensure that simulations align with learning objectives
and assessment standards. The broader educational community must view VR not merely as an
engagement tool, but as a pedagogical strategy requiring intentional design, ethical consideration,
and sustained support.

The results emerged in this way because of the contextual complexities inherent in South
Korea’s highly structured education system. The centralized curriculum and intense exam culture
make it difficult to introduce experimental pedagogies without compromising instructional time or
standardized outcomes. Teachers operate under strict timelines, which limits opportunities for
innovation unless supported by leadership and policy. Furthermore, access to VR infrastructure is
unevenly distributed, with private and magnet schools enjoying more resources than public
institutions. These disparities shape the contours of implementation, explaining why VR is more
effective in some schools than others despite similar levels of student interest.

Teacher attitudes and institutional culture also played critical roles in shaping the outcomes.
Schools with strong digital learning leadership and a collaborative teaching environment were better
positioned to integrate VR successfully. Where principals championed innovation and provided
time for professional growth, VR adoption became embedded in teaching routines. Conversely,
schools lacking administrative vision or support treated VR as an occasional novelty rather than a
transformative tool. These patterns demonstrate that technology adoption is as much about
organizational behavior and policy coherence as it is about the tools themselves.

Future action must focus on creating an ecosystem that enables scalable, meaningful use of
immersive technologies. Education ministries should develop guidelines for integrating VR into the
national science curriculum, along with funding mechanisms to ensure equitable access. Teacher
education programs must embed immersive pedagogy and digital ethics into their training
frameworks to prepare future educators for technology-rich environments. Research institutions
should collaborate with schools to evaluate long-term outcomes of VR-enhanced learning and
identify best practices across diverse educational contexts.

This study provides a foundation for practical and policy-level innovation in science
education. Schools and districts are encouraged to pilot structured VR initiatives with continuous
feedback loops involving teachers and students. Internationally, the findings may inform
comparable education systems seeking to balance tradition and innovation in STEM instruction.
The success of VR integration in South Korea’s high schools will ultimately depend on how well
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stakeholders coordinate across levels to ensure that immersive learning is not just possible, but
purposeful, inclusive, and sustainable.

CONCLUSION

The most significant finding of this study is the clear indication that Virtual Reality enhances
student engagement and conceptual understanding in science education within South Korean high
schools, but its effectiveness is highly dependent on systemic support. Unlike prior research that
focuses solely on the cognitive benefits of VR in controlled environments, this study highlights the
importance of institutional infrastructure, teacher training, and curricular alignment as central
variables influencing implementation success. The results show that VR’s impact is not determined
solely by the technology itself, but by the readiness of schools to adopt and integrate it
meaningfully into everyday instruction.

This research contributes conceptually by offering a comprehensive, practice-based
framework for understanding how immersive technologies operate within formal education
systems. It integrates both pedagogical and operational perspectives, capturing how administrative
leadership, professional development, and student experience interact to shape the educational value
of VR. Methodologically, the study’s mixed-methods approach—combining quantitative survey
data with qualitative classroom observations and interviews—provides a replicable model for
evaluating emerging technologies in context-rich settings, rather than in isolated or experimental
use cases.

This study is limited by its regional scope, focusing primarily on schools in Seoul and
Gyeonggi Province, which may not fully represent educational environments in other regions of
South Korea. The sample was also limited to schools that had already adopted VR, potentially
overlooking barriers faced by schools without access to such technologies. Future research should
expand to include under-resourced or rural schools, and examine longitudinal impacts of VR
integration on academic achievement, teacher practice, and curriculum development. Further
exploration into student agency, equity issues, and cross-disciplinary VR applications will enrich
the understanding of how immersive learning can be scaled effectively and inclusively.

AUTHORS’ CONTRIBUTION

Author 1: Conceptualization; Project administration; Validation; Writing - review and editing.
Author 2: Conceptualization; Data curation; In-vestigation; Data curation; Investigation.

Author 3: Formal analysis; Methodology; Writing - original draft; Supervision; Validation; Other
contribution; Resources; Visuali-zation; Writing - original draft.

REFERENCES

Aghasafari, S., Needles, T., & Malloy, M. (2025). Multimedia arts learning: connecting STEAM
among special education students. Discover Education, 4(1). https://doi.org/10.1007/s44217-
025-00440-7

Alshammari, S. H., & Babu, E. (2025). The mediating role of satisfaction in the relationship
between perceived usefulness, perceived ease of use and students’ behavioural intention to use
ChatGPT. Scientific Reports, 15(1). https://doi.org/10.1038/s41598-025-91634-4

Alshemaimri, B., Badshah, A., Daud, A., Bukhari, A., Alsini, R., & Alghushairy, O. (2025).
Regional computing approach for educational big data. Scientific Reports, 15(1).
https://doi.org/10.1038/s41598-025-92120-7

Atkinson, D. (2023). Metaverse Decentralized Governance and Networked Immersive Virtual
Reality Systems, Machine Learning-based Image Recognition and Predictive Modeling Tools,

8 JETE | Vol. 3| No. 1 |2025


https://doi.org/10.1007/s44217-025-00440-7
https://doi.org/10.1007/s44217-025-00440-7
https://doi.org/10.1038/s41598-025-91634-4
https://doi.org/10.1038/s41598-025-92120-7

Implementing Virtual Reality in Science Education at South Korean High Schools | Research Papers

and Cognitive Automation and Multisensor Fusion Technologies in Digital Hyper-Realistic
Worlds. Review of Contemporary Philosophy, 22, 68-84.
https://doi.org/10.22381/RCP2220234

Chirico, A., Maggioni, E., Dossi, G., Schiena, G., Barale, A., Rozzoni, C., Mazzocut-Mis, M.,
Gaggioli, A., & Brambilla, P. (2020). Drafting the psychological sublime brain: A pilot eeg
study. Annual Review of CyberTherapy and Telemedicine, 18, 243-246.
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
85115807641&partnerlD=40&md5=83d85ae2b574dd0dec9d7c744599c6b3

Choi, H. S. S., Wong, P. Y. P., Shen, J. D., Francisco, M. L. L., & Nurgissayeva, A. (2025).
Uncovering the drivers of intent to use the metaverse: diverse experiences in sustainability
education. Discover Sustainability, 6(1)._https://doi.org/10.1007/s43621-025-00903-9

Donath, L., Réssler, R., & Faude, O. (2016). Effects of Virtual Reality Training (Exergaming)
Compared to Alternative Exercise Training and Passive Control on Standing Balance and
Functional Mobility in Healthy Community-Dwelling Seniors: A Meta-Analytical Review.
Sports Medicine, 46(9), 1293-1309. https://doi.org/10.1007/s40279-016-0485-1

Edler, D. (2018). VR ready? A methodological approach to exploring and processing of open
spatial data for the 3D visualization of landscapes in game engines. Berichte Geographie und
Landeskunde, 92(3-4), 279-296. https://www.scopus.com/inward/record.uri?eid=2-s2.0-
85095411760&partnerlD=40&md5=d75557dec8eea63982150266e79c1005

Gao, Y., Zhu, L., & Tian, M. (2025). SWOT analysis of the application of three digital media in
OLPE physical education teaching: Edmodo, Zoom, and Google Meet. BMC Medical
Education, 25(1). https://doi.org/10.1186/s12909-025-06826-3

Gill, A., Irwin, D., Towey, D., Zhang, Y., Li, B., Sun, L., Wang, Z., Yu, W., Zhang, R., & Zheng,
Y. (2023). Effects of Augmented Reality Gamification on Students’ Intrinsic Motivation and
Performance. 2023 IEEE International Conference on Teaching, Assessment and Learning for
Engineering, TALE 2023 - Conference Proceedings.
https://doi.org/10.1109/TALE56641.2023.10398240

Gottlieb, H., Seghers, L., Leiva-Fernandez, F., Ghiciuc, C. M., Hafez, G., Herdeiro, M. T., Petrovic,
A. T., Novais, T., Schneider, M. P., Dima, A., Ekenberg, M., & Wettermark, B. (2025).
Medication adherence in the curricula of future European physicians, pharmacists and nurses —
a cross-sectional survey. BMC Medical Education, 25(1). https://doi.org/10.1186/s12909-025-
06909-1

Groves, H., Fuller, K., Mahon, V., Butkus, S., Varshney, A., Brawn, B., Heagerty, J., Li, S., Lee,
E., Murthi, S. B., & Puche, A. C. (2025). Assessing the efficacy of a virtual reality lower leg
fasciotomy surgery training model compared to cadaveric training. BMC Medical Education,
25(1). https://doi.org/10.1186/512909-025-06835-2

Guizani, S., Mazhar, T., Shahzad, T., Ahmad, W., Bibi, A., & Hamam, H. (2025). A systematic
literature review to implement large language model in higher education: issues and solutions.
Discover Education, 4(1). https://doi.org/10.1007/s44217-025-00424-7

Hall, B., Kessler, J., Edo-Ohanba, O., Collins, J., Zhang, H., Allegreti, N., Duan, Y., Wang, S.,
Palaniappan, K., & Calyam, P. (2022). Networked and Multimodal 3D Modeling of Cities for
Collaborative Virtual Environments. Proceedings - 2022 IEEE/ACM 9th International
Conference on Big Data Computing, Applications and Technologies, BDCAT 2022, 204-212.
https://doi.org/10.1109/BDCAT56447.2022.00037

Herrera-Lillo, A., & Urrejola-Contreras, G. (2025). Assessing Digital Competence Among Health
Science Undergraduates: a Critical Analysis. Revista de Investigacion e Innovacion En
Ciencias de La Salud, 7(1). https://doi.org/10.46634/riics.349

Jankovska, 1., & Gaile-Sarkane, E. (2023). A SCREEN AS A MIRROR OF CONSUMER AND
ITS CONSUMERISM: Does Modern Consumer Consumes Itself? In C. N., G.-S. E., H. S., L.
N., S. B., & S. M. (Eds.), Proceedings of World Multi-Conference on Systemics, Cybernetics
and Informatics, WMSCI (Vols. 2023-September, pp. 224-228). International Institute of
Informatics and Cybernetics. https://doi.org/10.54808/WMSCI2023.01.224

9 JETE | Vol. 3| No. 1 |2025


https://doi.org/10.22381/RCP2220234
https://doi.org/10.1007/s43621-025-00903-9
https://doi.org/10.1007/s40279-016-0485-1
https://doi.org/10.1186/s12909-025-06826-3
https://doi.org/10.1109/TALE56641.2023.10398240
https://doi.org/10.1186/s12909-025-06909-1
https://doi.org/10.1186/s12909-025-06909-1
https://doi.org/10.1186/s12909-025-06835-2
https://doi.org/10.1007/s44217-025-00424-7
https://doi.org/10.1109/BDCAT56447.2022.00037
https://doi.org/10.46634/riics.349
https://doi.org/10.54808/WMSCI2023.01.224

Implementing Virtual Reality in Science Education at South Korean High Schools | Research Papers

Kaur, D. P., Kumar, A., Dutta, R., & Malhotra, S. (2022). The Role of Interactive and Immersive
Technologies in Higher Education: A Survey. Journal of Engineering Education
Transformations, 36(2), 79-86. https://doi.org/10.16920/jeet/2022/v36i2/22156

Kireitseu, M., Hui, D., Bochkareva, L., Eremeev, S., & Nedavniy, I. (2004). Computer simulation
of 3D virtual reality for dynamical modeling and video imaging of nanocomposite. Multiphase
Phenomena and CFD Modeling and Simulationin Materials Processes, 471-478.
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
3042819319&partnerlD=40&md5=f0f98dd4c8a2744b1a763c0c65dd1ldcl

Kumar, R., & Sharma, S. (2025). Secondary school teachers’ perspectives on GenAl proliferation:
generating advanced insights. International Journal for Educational Integrity, 21(1).
https://doi.org/10.1007/s40979-025-00180-z

Li, L. (2012). Modeling and simulation of mounting machine based on VRML. Proceedings - 4th
International Conference on Computational and Information Sciences, ICCIS 2012, 5-8.
https://doi.org/10.1109/ICCIS.2012.185

Ljungblad, L. W., Murphy, D., & Fonkalsrud, H. E. (2025). A mixed reality for midwifery students:
a qualitative study of the technology’s perceived appropriateness in the classroom. BMC
Medical Education, 25(1). https://doi.org/10.1186/5s12909-025-06919-z

Machado, A., Tendrio, K., Santos, M. M., Barros, A. P., Rodrigues, L., Mello, R. F., Paiva, R., &
Dermeval, D. (2025). Workload perception in educational resource recommendation supported
by artificial intelligence: a controlled experiment with teachers. Smart Learning Environments,
12(1). https://doi.org/10.1186/s40561-025-00373-6

Mohammed, J. (2023). A Panoramic Reconstruction of Sufism in the Jammu Hills. In Sufism in
Punjab: Mystics, Literature and Shrines (pp. 119-134). Taylor and Francis.
https://doi.org/10.4324/9781032668741-7

Mojumder, B., Uddin, M. J., & Dey, K. (2025). Perspectives, preparedness and challenges of the
abrupt transition of emergency online learning to traditional methods in higher education of
Bangladesh in the post-pandemic era. Discover Education, 4(2).
https://doi.org/10.1007/s44217-025-00417-6

Neher, A. N., Buhlmann, F., Miiller, M., Berendonk, C., Sauter, T. C., & Birrenbach, T. (2025).
Virtual reality for assessment in undergraduate nursing and medical education — a systematic
review. BMC Medical Education, 25(1)._https://doi.org/10.1186/s12909-025-06867-8

Qian, L., Cao, W., & Chen, L. (2025). Influence of artificial intelligence on higher education reform
and talent -cultivation in the digital intelligence era. Scientific Reports, 15(1).
https://doi.org/10.1038/s41598-025-89392-4

Réadel-Ablass, K., Schliz, K., Schlick, C., Meindl, B., Pahr-Hosbach, S., Schwendemann, H., Rupp,
S., Roddewig, M., & Miersch, C. (2025). Teaching opportunities for anamnesis interviews
through Al based teaching role plays: a survey with online learning students from health study
programs. BMC Medical Education, 25(1). https://doi.org/10.1186/s12909-025-06756-0

Ryo, N., Ratsamee, P., Uranishi, Y., & Takemura, H. (2024). A Non-contact Translational and
Rotational Force Feedback Device using Rotational Jet Propellers. 2024 SICE International
Symposium on Control Systems, SICE ISCS 2024, 113-1109.
https://doi.org/10.23919/SICEISCS60954.2024.10505747

Safdari, R., & Ehtesham, H. (2025). The essential data elements for developing an internship
monitoring system in Health Information Technology. BMC Medical Education, 25(1).
https://doi.org/10.1186/s12909-024-06607-4

Shafiee Rad, H. (2025). Reinforcing L2 reading comprehension through artificial intelligence
intervention: refining engagement to foster self-regulated learning. Smart Learning
Environments, 12(1). https://doi.org/10.1186/s40561-025-00377-2

Smith-Mutegi, D., Mamo, Y., Kim, J., Crompton, H., & McConnell, M. (2025). Perceptions of
STEM education and artificial intelligence: a Twitter (X) sentiment analysis. International
Journal of STEM Education, 12(1). https://doi.org/10.1186/s40594-025-00527-5

Thomran, M., Alshammari, A. E., Al-Subari, A., & Ahmed, H. (2025). Investigating the role of

10 JETE | Vol. 3| No. 1 |2025


https://doi.org/10.16920/jeet/2022/v36i2/22156
https://doi.org/10.1007/s40979-025-00180-z
https://doi.org/10.1109/ICCIS.2012.185
https://doi.org/10.1186/s12909-025-06919-z
https://doi.org/10.1186/s40561-025-00373-6
https://doi.org/10.4324/9781032668741-7
https://doi.org/10.1007/s44217-025-00417-6
https://doi.org/10.1186/s12909-025-06867-8
https://doi.org/10.1038/s41598-025-89392-4
https://doi.org/10.1186/s12909-025-06756-0
https://doi.org/10.23919/SICEISCS60954.2024.10505747
https://doi.org/10.1186/s12909-024-06607-4
https://doi.org/10.1186/s40561-025-00377-2
https://doi.org/10.1186/s40594-025-00527-5

Implementing Virtual Reality in Science Education at South Korean High Schools | Research Papers

psychological elements in advancing IT skills among accounting students: insights from Saudi
Arabia. Humanities and Social Sciences Communications, 12(1).
https://doi.org/10.1057/s41599-025-04589-2

Toda, K., & Hayashi, S. (2019). Mdbiusschleife: Beyond the Bounds of a Closed-Loop VR System.
In S. S.N. (Ed.), Proceedings - VRCAI 2019: 17th ACM SIGGRAPH International Conference
on Virtual-Reality Continuum and its Applications in Industry. Association for Computing
Machinery, Inc. https://doi.org/10.1145/3359997.3365720

Ulhasanah, N., Suhardono, S., Lee, C.-H., Faza, A. S., Zahir, A., & Suryawan, I. W. K. (2025).
Modelling participation in waste bank initiatives at public transport hubs to advance circular
economy development. Discover Sustainability, 6(1). https://doi.org/10.1007/s43621-025-
00940-4

Wijaya, T. T., Cao, Y., Xiao, X., Rahmadi, I. F., & Gong, Y. (2025). Perspectives of secondary
school teachers on the strengths and limitations of digital mathematics textbooks: an
exploratory research in China. Humanities and Social Sciences Communications, 12(1).
https://doi.org/10.1057/s41599-025-04541-4

Yazarkan, Y., Sonmez, G., Gurses, M. E., Ucdal, M., & Simsek, C. (2025). Virtual Reality and
Augmented Reality Use Cases in Gastroenterology. Current Gastroenterology Reports, 27(1).
https://doi.org/10.1007/s11894-025-00962-y

Yeh, S.-C., Chen, Y.-C,, Tsai, C.-F., & Rizzo, A. (2012). An innovative virtual reality system for
mild cognitive impairment: Diagnosis and evaluation. 2012 IEEE-EMBS Conference on
Biomedical Engineering and Sciences, IECBES 2012, 23-217.
https://doi.org/10.1109/IECBES.2012.6498023

Copyright Holder :
© Han Jiwon et.al (2025).

First Publication Right :
© Journal Emerging Technologies in Education

This article is under:

©@®O

11 JETE | Vol. 3| No. 1| 2025


https://doi.org/10.1057/s41599-025-04589-2
https://doi.org/10.1145/3359997.3365720
https://doi.org/10.1007/s43621-025-00940-4
https://doi.org/10.1007/s43621-025-00940-4
https://doi.org/10.1057/s41599-025-04541-4
https://doi.org/10.1007/s11894-025-00962-y
https://doi.org/10.1109/IECBES.2012.6498023

